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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	203

	Proportion (%) of pupil premium eligible pupils
	26%

	Academic year/years that our current pupil premium strategy plan 
	2025-2026

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	November 2026

	Statement authorised by
	Andrea Thomson

	Pupil premium lead
	Robyn Love

	Governor / Trustee lead
	Michael Ashcroft


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£99,590

	Recovery premium funding allocation this academic year
Recovery premium received in academic year 2023/24 cannot be carried forward beyond August 31, 2024.
	0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£99,590


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At St Mary and St Joseph’s RC Primary School our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. 
High-quality teaching and support are at the heart of our approach, with a focus on those areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantaged attainment gap and at the same time benefit the non- disadvantaged pupils in our school. Implicit in the intended outcomes, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
In addition, we are responsive to challenges as they arise for our pupils, whether academically or emotionally. All of our staff are committed to raising standards for our disadvantaged pupils, this is through identification and targeted support and high expectations for all pupils. 
At St Mary & St Joseph’s School we work tirelessly to ensure all children achieve their full potential. To ensure our strategies and interventions have maximum affect and impact, our S.L.T routinely examine data and the impact of this additional funding upon the progress made over time by our PP learners. Through scrutiny, S.L.T are able to challenge in regards to the impact this further funding provides, determine clear routes of accountability for the additional funds received and support the rationale behind the allocation of PP funding.
As a school in making provision for socially disadvantaged pupils, we recognise however that not all pupils who receive free school meals via PP will be socially disadvantaged. We also recognise that not all pupils who are socially disadvantaged are registered or qualify for free school meals. Therefore, whilst it is recognised that Pupil Premium funding is to be allocated to those specifically identified using Government criteria, we will seek opportunities wherever possible to expand that support so that other vulnerable pupils or groups may also benefit from interventions or enhancement activities that are being delivered for Pupil Premium.
We aim to:
· Ensure that all pupils in receipt of Pupil Premium make accelerated progress so that they are working at age related expectations in reading, writing and maths by the end of the academic year or they have made outstanding progress throughout the year so that the gap is closing.
· Ensure that pupils take part in an enriched curriculum that provides experiences to enhance progress in academic, social and emotional development.
· Ensure that standards of attainment and progress for PP pupils meet national expectations and that children reach their full potential. 
· Ensure that PP pupils who are achieving well are extended and challenged to reach their full potential.
To ensure that we carry this out effectively we will:
· Ensure that there is a whole school approach for staff taking responsibility for their disadvantaged learners ensuring best outcomes and that pupils have high aspirations
· Ensure that all disadvantaged pupils are equally challenged and supported
· Ensure interventions and support are identified early and acted upon.





Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
Speaking and listening
	Children enter EYFS with low levels of communication, language and literacy. This is shown on school readiness forms with 53% of pupils not secure in this area. 60% of PP pupils identified as requiring early language intervention on Wellcomm baseline assessment. We recognise that poor vocabulary and language skills can significantly hinder the learning and development of our disadvantaged pupils. Addressing this barrier is crucial for ensuring that all pupils can thrive academically and socially.  We are also seeing an increasing number of pupils accessing S.A.L.T in the early years. End of Year 1 data showed that 76% of pupils were negative on their chronological age score for BPVS. 40% of our PP pupils receive either 1:1 speech and language intervention, Language for thinking or Wellcomm interventions.

Speaking and listening (oral language/oracy): many pupils arrive with limited spoken English and restricted vocabulary development; EYFS communication & language for disadvantaged children is low (user data: 33.3% Communication & Language GLD area for PP).


	2
Writing 
	We have noticed a fall in the number of pupils achieving the expected standard in writing particularly in Key Stage One. In Key stage One the number of pupils achieving the expected level in writing at ELG level was 40% and only 14.3% of PP children. End of KS1 writing remains below National average.  50% of PP pupils are working towards expected writing standards by the end of KS2. 
Foundation stage results at end of academic year show thar 16.7% of pupil premium pupils achieving ELG in literacy, this is a significant difference to that of other schools in the Local Authority. Writing outcomes (across phases) require whole‑school improvement (school priorities already identify writing as school improvement focus).

Last year we saw an increase phonics screening test results at 73.3% from 65.5% of this number 50 % of PP pupils passed the PSC an increase on the previous 33.3% from year 24/25.

Under-developed speech, language and vocabulary impacts on children’s attainment. A 40% of PP children have limited vocabulary, grammatical knowledge and listening skills. Some children have limited familiarity of good quality texts (i.e. a lack of shared reading taking place at home of high-quality texts).



	3
Personal Development
	Personal development, oracy, aspiration and behaviour for learning: limited experiences and cultural capital for some PP pupils; need to continue to build oracy, confidence and opportunities for awe/wonder.

	4

Attendance and punctuality. 
	Attendance and punctuality: persistent attendance gap for disadvantaged pupils (school PP 33% vs national 25%); Attendance & punctuality require targeted work. Attendance and persistent absents. In all year groups the % attendance of PP pupils falls slightly below non-PP pupils. Data also shows that PP pupils have a greater number of late before register marks than non- PP pupils. If pupils are not in school the strategy is simply words on a page, attendance is key to success. Therefore, attendance will always be a focus for our strategy. This includes ‘active attendance’ as simply being in school isn’t enough. Our pupils need to be in the right place, with the right mindset each day to ensure they are making progress. School doors open at 8:45am and many additional sessions run in this time such as maths boosters, hand writing and reading sessions. We want all of our pupils to take advantage of this opportunity. 



	5
SEND
	SEND access and targeted support: 12% SEND (26 pupils) including 2 EHCPs — pupils with SEND need accessible, well-matched interventions and teacher/SENDCo capacity. 38% of PP pupils are recorded as requiring additional intervention due to having SEND. These pupils have an I.E.P in place to ensure that they receive the additional support required. 


	[bookmark: _Toc443397160]6
Mental Health and well being
	It has been widely publicised that the challenges faced by many families have been further exacerbated due to the rising cost of living crisis.
Ensuring and maintaining positive mental health and wellbeing of children and their families is key to ensuring children thrive socially, emotionally and academically. Having an up to date working understanding of children’s mental health and well-being can inform responses implemented at school policy level and by those working directly with the children. We pride ourselves on being proactive and resourceful in developing ways to identify need and offer support.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. Improve early language and oracy so pupils can access curriculum and improve reading outcomes
	By end of academic year: 
· 75% of PP EYFS pupils show progress in Speaking & Listening milestones
· targeted reception/KS1 PP oral language group shows +1.5 standardised language scale improvement term-to-term (tracked via in‑school language assessments – Wellcomm & BVPS). 
· Evidence-based progress checks each half term.


	2. Raise phonics and reading for disadvantaged pupils & Improve writing outcomes across phases
	Reading
· PP Year 1 PSC pass rate increases from 50% → 70% by July (or by targeted catch-up sessions in Year 2 for those who retake). (7 Pupils)
· KS1 reading (PP) rise from 57.1% → 65% 
· KS2 reading (PP) maintained/improved from 64.3% → 75%; 
· ensure phonics screening and reading comprehension strategy in place.
Writing
· KS1 PP writing from 14.3% → 35% by end KS1; 
· KS2 PP writing increase from 64.3% → 72% by end KS2;
· internal writing moderation shows increased proportion achieving agreed age-related standards
· improved curriculum ‘double page spread’ assessment measures.

	3. Improve pupils’ cultural capital and personal development
	· Increased participation: 95% of PP pupils access at least one subsidised trip/club/activity each term. 
· Pupils report increased confidence in oracy and leadership (termly pupil voice and monitoring).
· Children can talk about their experiences well and use these to deepen their knowledge of key curriculum areas. 

· Children develop key social skills practiced when attending trips and experiences away from the school environment.

· OOHL registers show that PP pupils access these opportunities.

	4. Narrow attendance gap
	· Reduce persistent absence (PA) among PP from current baseline by 50% within 12 months; 
· PP overall attendance to move toward whole-school attendance target of ≥96%
· Pupils’ attitude to learning and school has improved. Children are happy to come to school and feel safe. Their attendance shows significant improvement. Parents are engaged and supportive of school high expectations.

	5. Improve outcomes for SEND pupils
	· Clear 1:1/TA or specialist plans for all SEND PP pupils; 
· measured progress against individual targets — 80% of SEND PP make expected or better progress from their individual starting points each term. 
· Reduction in avoidable barriers (reasonable adjustments in place, percentage reductions tracked).

	6. SEMH – to support disadvantaged pupils with their personal, social and emotional difficulties.
Provide children with a highly effective pastoral support model to meet their social, emotion and mental health needs.

	· Disadvantaged children with behavioural issues are more regulated. 

· Nurture lead and T.A.s to be sufficiently trained to deal with challenging behaviour.

· Incidents caused due to poor SEMH reduce due to the preventative approach taken. 

· Identified children access learning more often due to being more regulated.
· Where identified PP pupils are provided with a nutritious breakfast and calm start to the school day.
· Where identified parents are offered financial support to ensure that no child misses out due to lack of finances.




Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £26,482
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	
	
	1     2      4

	Whole‑school CPD in oral language, structured classroom talk and oracy (CRABTREE pilot dissemination + staff coaching) 


Staff meetings + coaching cycles; linked to classroom planning and reading curriculum. 

Investment in teacher modelling, vocabulary instruction and structured questioning.
	EEF: Oral language interventions — high average impact (+6 months); guidance on linking talk to curriculum and using structured questioning and vocabulary work: EEF — Oral language interventions. Also use EEF guidance on implementing pupil premium activity and evidence-led CPD: EEF Guide to the Pupil Premium.
	1, 3

	Systematic phonics teaching (whole‑class sequence + fidelity checks) and leadership (Reading Lead)

Ensure decodable reading matched to phonics scope & sequence;

Daily phonics sessions in Reception/KS1 and catch-up 1-1 sessions for Year 2/3 PP pupils.

RWI subscription 

Development day

RWI regular coaching to up-level RWI staff

(RWI subscription & Development Day £4000)

	EEF: Phonics (moderate impact, +5 months; emphasises systematic, taught and assessed phonics and frequent, short targeted sessions): EEF — Phonics. Also Read Write Inc evaluation resources & implementation guidance: EEF — Read Write Inc. Phonics project page.
	2

	Staff CPD in reading comprehension strategies integrated into curriculum (modelled lessons, shared text use) 

Embedding “Ready, Steady Read Together” at KS2 as per SI priorities.

Develop more competition around Accelerated Reader – Class race. 

( Ready steady read subscription & new books )
	EEF: Reading comprehension strategies – high impact (+7 months) and guidance for explicit teaching of comprehension strategies and modelling: EEF — Reading comprehension strategies.
	2

	Writing CPD programme (evidence-informed)whole‑school approach to text types, modelling & step-by-step sequence; using Literacy counts training support. 

staff moderation cycles and writing exemplars (link to Kapow and double-page spread assessment refinement).

Literacy Counts development day. 

( Literacy Counts subscription )

	EEF/Pearson practice review: Understanding practice and priorities in teaching writing (summarises evidence/recommendations, modelling, step-by-step guidance and CPD): Understanding current practice and research priorities in teaching Writing (Pearson/EEF).
	2

	Coaching, specialist release and retention: funded release time for Literacy lead, SENDCo and trusted TLR to deliver in‑class coaching, lesson observations and monitoring (embedding “Leading on Great Teaching”)

NPQ/NPQLL routes for middle leaders.

Leadership time to support the delivery of new curriculum (R.E., Ready Steady Read, RWI & Literacy Counts Read Steady Write.

(wage for 39 ½ days)
	EEF’s Pupil Premium guidance and implementation advice emphasise high‑quality teaching as highest leverage use of Pupil Premium funding; CPD, coaching and leadership are priorities in EEF guidance: EEF — Guide to the Pupil Premium.
	1, 2, 5

	Continuing Professional Development (CPD) / Empowerment for teachers and TAs across school - All staff engagement in CPD to support Quality First Teaching


Ensuring every disadvantaged learner experiences quality first, inclusive learning.


	Quality first wave 1 and 2 teaching provides consistency that every child needs to thrive.

Monitoring to ensure quality first teaching across school. 

Making sure an effective teacher is in front of every class, and that every teacher is supported to keep improving, is especially important for socioeconomically disadvantaged pupils. 

Sutton Trust found that ‘The effects of high-quality teaching are especially significant for pupils from disadvantaged backgrounds: over a school year.
	

	Key Stage One phonics parents workshops x 3 per year group termly

(TA cover for 3 hours)



	NEU – Language development in Primary years (key things to improve all children’s communication.

	


Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £54,366
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Targeted small‑group and one‑to‑one tuition for disadvantaged pupils (short, structured programmes): concentrated phonics catch‑up for Year 1/2 PP; Year 6 focused reading and maths tutoring for PP pupils below expected standard (structured short-term programmes, 1:3 or 1:1 as required).
	EEF: One‑to‑one tuition (approx. +5 months) and Small Group Tuition (approx. +4 months); both show positive impact when high‑quality, tightly focused and monitored: EEF — One-to-one tuition, EEF — Small Group Tuition.
	2, 5

	Oral language targeted interventions for Reception and KS1 PP pupils (Wellcomm sessions delivered by trained TAs/HLTA): 

pre‑teach vocabulary 

Mighty Writer sessions 3–5x/week.

Targeted intervention grps in KS2 narrowing the gap in reading and maths
(JF salary)
	EEF: Oral language interventions show high impact for very low cost (+6 months) — frequent, sustained sessions and linking to curriculum recommended: EEF — Oral language interventions.
	1, 2

	Targeted phonics catch-up intervention (one-to-one tutoring) for KS1/KS2 children not yet secure (small groups 4–5 x week for up to 12–14 weeks) 

Coaching and practice sessions for RWI staff

Read Write Inc Fresh Start for older decoders where appropriate.

(RL wage 2 hours x 39 weeks)
	EEF: Phonics interventions — clear evidence that small-group/1:1 catch-up phonics accelerate decoding skills (+5 months); targeted intensity and regular frequency recommended: EEF — Phonics, EEF — Read Write Inc project page.
	2

	Structured peer tutoring and paired reading for older pupils (trained peer‑tutors, clear scripts, monitored practice) to reinforce reading fluency and comprehension.
	EEF: Peer tutoring and collaborative learning show positive impact when structured (+5 months for peer tutoring in Closing the Disadvantage Gap summary): EEF — Teaching and Learning Toolkit / Peer tutoring references in EEF summaries. (See EEF Toolkit overview and Closing the Disadvantage Gap summary listing peer tutoring as promising.)
	2, 3

	Targeted SEND interventions and adaptive provision (high‑quality teacher planning + trained TA delivery for literacy and handwriting; precision teaching where needed) and ensure EHCP pupils’ access via reasonable adjustments and 1:1 support where required.

(ZH, RKM, Sup 1-1 cost)
	EEF: Teaching assistant interventions can be effective when used as part of structured interventions and when the TA is trained and overseen by a teacher; targeted interventions for SEND should be evidence-informed and monitored: EEF — Teaching assistant interventions.

	5

	
	
	

	Wellcomm programme delivered




	Various research from Communication Trust, I CAN, All Parliamentary Group linking pupils’ vocabulary in the early years with academic achievement in later years. On entry to school many score low in CLLD and we need to narrow this gap. EEF studies of oral language interventions consistently show positive impact on learning, including oral language skills and reading comprehension. This will be used with Year One pupils and Key Stage Two pupils assessed as requiring intervention.

EEF – Good language skills are linked to achievement and life chances.
	1

	



Wellcomm inhouse training – transition from AR next year

(Supply cover + training cost)
	
	1

	Additional support in EYFS to support oracy interventions

(Additional TA salary)
	EEF extra support for oral language intervention + 6 months
	

	Closely track attainment and progress of PP pupils leading to responsive and precisely targeted teaching.

Establish small group interventions in RWM for PP pupils and those falling behind age – related expectations. 


Monitor the use of Accelerated Reader to ensure regular reading opportunities are delivered and promote reading for pleasure. Triangulate AR data with termly assessments to set up reading interventions for PP pupils and those falling behind.

Reading Rocketeers intervention to promote reading fluency and comprehension.

(Key Stage Two TA salaries)


	EEF found that small group work is effective with some studies suggesting that greater feedback from the teacher, more sustained engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. Sessions will be provided from Year 4 – Year 6. Groups will be based around teacher assessment and gap analysis to ensure work reflects the needs of the pupils.

High quality teaching for all is the most important lever for improving outcomes (EEF Guide to Pupils Premium)


Teaching reading comprehension strategies has a high impact for disadvantaged pupils for a low cost according to EEF toolkit (+ 6 months impact) Evidence is also mention in Improving Literacy in KS2. 

EEF Reading Comprehension Strategies +6 months

EEF Accelerated Reader + 3 months
Children’s and Young Peoples reading in 2015, National Literacy Trust Research – shows that reading for pleasure has a positive impact on children’s attainment. Those who are better readers are linked to having better test results.
	

	Accelerated Reader, STAR reader assessments and AR Early readers

(Annual subscription fee)
	Focussed support on reading comprehension EEF + 6 months
	







Wider strategies (for example, related to attendance, behaviour, wellbeing),
Budgeted cost: £18,692
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Attendance strategy: named Attendance lead + targeted family engagement; 

Structured early‑warning monitoring (Attend) plus rapid, responsive casework (home visits, parental conferences, responsive plans). 

Use parental engagement communications (texts/letters) and targeted family support for PA pupils.

Awards for whole classes and individualised awards to celebrate attendance and punctuality

Breakfast sports clubs to raise punctuality children begin the session 8:15 – attendance and attendees monitored closely by KB

(Breakfast club costs)
(KB 3 hours x39 wage)

	EEF evidence brief on attendance: recommends responsive, multi-component interventions and parental engagement as promising approaches; emphasises targeted work for persistent absence: EEF — Evidence brief on improving attendance and support for disadvantaged pupils.
	3

	Breakfast provision (free / subsidised) and lunchtime Active Play programme (to improve behaviour and engagement at lunchtime + SEL coaching); funded subsidised places for PP to remove cost barriers.

Free toast for all pupils 
(cost of toast)

Beyond our Boundaries to provide one outdoor learning experience for every year group annually.

Offering a wide range of high-quality extra curricular activities to boost wellbeing, behaviour, attendance and aspiration. Activities will focus on building life skills such as confidence, resilience and socialising. PP pupils will be encouraged and supported to participate.

	EEF rapid evidence (attendance/meal provision): breakfast/meal provision shows small or mixed positive effects on attendance; breakfast-in-classroom models and Magic Breakfast have been trialled with variable but promising results: EEF — Attendance REA / meal provision summary in EEF REA and Magic Breakfast evaluation (Crawford et al. 2019) cited in EEF REA. Also summary of promising activities including physical activity in Closing the Disadvantage Gap: Closing the Disadvantage Gap (EEF toolkit summary PDF).
	5    6    3

	Social, Emotional and Behaviour support: whole‑school SEL approaches, restorative practice, and targeted counselling for vulnerable PP children (SEND/trauma) — link to pastoral mentor and external services where needed.

Nurture Lead employed
(AC salary)


	EEF: Social and emotional learning approaches can support disadvantaged pupils and have a positive average impact on outcomes; best when integrated and responsive for individual needs: EEF — Teaching and Learning Toolkit / Social and emotional learning evidence summaries and EEF attendance REA recommendations.
	3, 4, 5

	14. Enrichment and cultural capital (subsidised trips, visiting authors, community projects, careers‑education pilots) and oracy-rich extra‑curriculars to raise aspiration and broaden experiences.


Subsidised trips and visitors to school


Support all PP pupils financially to ensure that all pupils have access to trips and residentials (where deemed necessary free of charge if access to the experience is affected due to finance)


Pools to school where there are no financial barriers to taking part.

Outdoor Learning Week

(Cost of visitors, resources and equipment)


Gardening club
(Equipment and resources)


Active Learning throughout school in all classes
(CPD, KB/IL additional hours, Resources)

Healthy Mind, Body and Spirit week
(Cost of visitors and materials)



	Evidence from EEF guidance & the Writing/Reading practice reviews emphasise the value of broad enrichment for building vocabulary, motivation and engagement which support literacy and writing outcomes (see EEF — Guide to the Pupil Premium and writing practice review Understanding current practice and research priorities in teaching Writing (Pearson/EEF)).
	3

	Parent/home support: termly workshops (reading, phonics, homework clubs), text nudges and translated materials for the school’s multilingual families to increase home reading and attendance engagement – Class Dojo & Family Support worker.
	EEF: Parental engagement approaches have positive impacts when well-targeted and when they reduce barriers and provide practical support; EEF attendance evidence brief highlights parental engagement as promising: EEF — Evidence brief on improving attendance. Also parental engagement evidence in EEF teaching summaries.
	1, 2, 4


Total budgeted cost: £ 99,590

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Cultural Capital
Our pupils took part in a wide variety of experiences to both enhance their curriculum learning and promote well-being and positive mental health. Every child took part with all visits subsidised by school and PP pupils funded. These included:
All Key Stage 2 had a trip to the cinema as part of Film Week 
Parliament workshop for some of our Key Stage 2 pupils.  
Year 2, 3 & Farm boxes
KS1 – Dental workshop
Year 5 – Bikeability
Year 6 – London
All Key Stage 2 participated in Beyond our Boundaries which was a day of adventurous activities
All PP pupils participated in at least one sporting club or activity and all PP pupils represented our school as part of a sporting team.

	Intended outcome
	Success criteria
	Evaluation 

	Improve oral language skills and vocabulary among disadvantaged pupils.
Improvement in EYFS in those children with language and communication needs. Pupils will have a more rich and varied vocabulary which will influence their reading and spoken word. 
EYFS staff provide outstanding continuous provision through which pupils can develop their speaking and listening skills.
	Chn successfully complete Wellcomm program and are assessed at age appropriate for their speaking and listening.

Most children access Reception with improved communication, speech and language rates.

Children make rapid progress in other areas in the curriculum due to improved communication, speech and language.

Assessments, lesson observations and books show that improvements are being made in oral language skills.

Through continuous provision and adult guided activities children will have the opportunity to speak and understand a wider range of vocabulary.
	Children were tracked carefully and assessed regularly, clear progression in Wellcomm assessments have shown a development in language for the youngest children in school. Significant improvement in S&L for the children with the most need, was made. 

	Ensure all children who received pupil premium funding make rapid progress in phonics and reading to ensure they become more fluent readers for their age.


	Phonics outcomes for disadvantaged pupils show rapid rates of progress from their starting points. 

PP children’s attainment is in line with their non PP peers.

PP pupils’ performance in PSC is inline with non PP pupils

Pupils make rapid progress in line with the recommended trajectory.
	Children who receive PP continue to score lower in the PSC. We will continue to focus on providing PP children with intense support to ensure that the make the most progress possible.

	To achieve and improve the number of pupils both pupil premium and non-pupil premium achieving end of year group expectations in writing.
	PP pupils’ writing standards are at least in line with non-pupil premium.
Writing is thoroughly tracked and moderated and shows that the standard of writing is being raised throughout school.
	The gap between PP and non-PP children in writing has lowered. 

	To achieve and sustain improved attendance and punctuality for disadvantaged children.

Implement a whole-school attendance strategy which aims to reduce the number of disadvantaged children who are persistently absent from school.
	Overall attendance to improve – aim 96%. The attendance gap between PP and non PP pupils to have narrowed. 

Pupils’ attitude to learning and school has improved. Children are happy to come to school and feel safe. Their attendance shows significant improvement. Parents are engaged and supportive of school high expectations.

All disadvantaged pupils will meet national expectations for attendance/persistent absence
	Pupil Premium attendance was 94.1 for the year.
Strategies remain in place to support our most vulnerable pupils.

	Ensure teaching, learning and academic catch-up in KS2 ensures the gaps between non-disadvantaged pupils reduces, not widens.


	Progress rates in RWM for disadvantaged children continue to improve as they move through KS2.
	Our PP pupils (14) performed better than our non PP pupils (16) in the MTC, with an average of 22.2 opposed to 21.8.  PP children to be closely tracked to ensure the gap narrows

	Ensure children experience a wide range of experiences which enhance the curriculum and varied experiences away from the taught curriculum.

	Children can talk about their experiences well and use these to deepen their knowledge of key curriculum areas. 

Children develop key social skills practiced when attending trips and experiences away from the school environment.

OOHL registers show that PP pupils access these opportunities. 
	All PP children represented school in at least one sporting fixture throughout the year.  All PP children accessed every trip / visit

	To quickly catch up and support disadvantaged pupils with their personal, social and emotional difficulties.
Provide children with a highly effective pastoral support model to meet their social, emotion and mental health needs.


	Disadvantaged children with behavioural issues are more regulated. 

Nurture lead and T.A.s to be sufficiently trained to deal with challenging behaviour.

Incidents caused due to poor SEMH reduce due to the preventative approach taken. 

Identified children access learning more often due to being more regulated.
	Children with behavioural issues were well regulated with the support of pastoral staff including Mrs Crossland and Mrs Parker. 


	To provide the opportunity for disadvantaged pupils to attend the morning breakfast club for free.
	Where identified PP pupils are provided with a nutritious breakfast and calm start to the school day.
	Toast and snack available for all daily so those pupils who don’t come to breakfast club are able to have breakfast

	To enable children to engage fully in school life and feel healthy and well during the day ( buy school uniform, /or sports kit, purchase milk, subsidise meals)
	Where identified parents are offered financial support to ensure that no child misses out due to lack of finances.
	Uniform swap available.  Special circumstance meals were offered to families who were struggling financially so those pupils received a hot meal every day.  Trips were heavily subsidised or paid in full for our PP children so they could access all trips and visitors.











Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 
	Programme
	Provider

	Literacy Counts
	Literacy Counts

	TTRS
	Times Tables Rockstars

	RWI Phonics Programme
	RWI – Ruth Miskin

	EAL Language support
	EAL Hub

	Accelerated Reader 
	Renaissance

	Learning by Questions
	LBQ

	Wellcomm
	GL
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